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This session 

ÅUnpacking 2 case studies of CPDL that reflects 
ƳǳŎƘ ƻŦ  ǿƘŀǘΩǎ ƪƴƻǿƴ ŀōƻǳǘ /t5[ ǘƘŀǘ ǿƻǊƪǎ 
for students as well as teachers 

ÅThe headline evidence 

ÅStrengths and stepping stones for the sector 
(including QTLS) and next steps 

ÅAn extended metaphor/ story  



Assessing Grey Matters, Sam Alvarez 
ÅSam researched, collaboratively with 

colleagues, assessment for learning (AfL) 
ǇǊŀŎǘƛŎŜǎ ŦƻǊ ǎǳǇǇƻǊǘƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƛƴƎΩ ! 
level education over a year 

ÅLarge FE college ( 9,500 students, 1,104 staff) 
ÅWorked with six full-time teachers ςfrom A 

level Accounting, Business Studies and 
Economics.  

ÅTeachers researched and developed practice 
with an A level, mixed-ability, mixed gender 
class 

Å{ǘǳŘŜƴǘǎΩ ƳƛƴƛƳǳƳ ŜȄǇŜŎǘŜŘ ƎǊŀŘŜǎ όa9Dύ 
based on GCSE ranged from A to E ςthe 
majority MEG of C 
 



Focus 
ÅFoci agreed ς related to goals for departments & students 

ÅPreparation for advanced writing a common obstacle 

ÅTeachers explored obstacles in relation to AfL research: 

ïIdentifying and studying model answers and mark 
schemes to build shared understanding of nature of 
advanced writing 

ïFormulating assessment criteria collaboratively to 
produce detailed, assignment-specific criteria 

ïSequenced self and peer assessment of given examples 
ƻŦ  ǿƻǊƪΣ ƻǊ ǘƘŜƛǊ ƻǿƴ ǿƻǊƪ ŀƴŘ ǇŜŜǊǎΩ ǿƻǊƪ 

ïStructured dialogue via asking questions, summarising, 
clarifying and predicting 



Findings  

ÅThe form and expectations of assessment changed 
radically over the 12 months.  
ÅAssessment became integral to educational 

experiences for both students and teachers 
ïStudents identified aspects of AfL that worked for them  
ïStudents valued opportunities to learn together 

embedded within AfL 
ïStudents became more reflective  
ïStudents improved the quality of their work 
ïTeachers and students  
Ålearned more about the practice of AfL and  
Åbuilt a shared language and understanding of its role in learning 



What the team did 

ÅMet every 3 weeks to share questions and learning to 
date and discuss and develop common approach to AfL 

ÅThey also undertook: 
ïThree peer observations  

ïTwo interviews with an opportunity sample of three 
students per class  

ïbƻǘŜǎ ŦǊƻƳ ǘŜŀŎƘŜǊǎΩ ŀƴŘ ǎǘǳŘŜƴǘǎΩ ǊŜŦƭŜŎǘƛǾŜ ƭŜŀǊƴƛƴƎ ƭƻƎǎΦ 

ïIn addition we analysed 3 different pieces of work from all 
120 students involved 

http://www.curee.co.uk/node/4815  

http://www.curee.co.uk/node/4815


Inspiring creativity in teaching for 
Early Years practitioners  

Å!ƛƳǎ ǿŜǊŜ ǘƻ ŜȄǇƭƻǊŜ ŎƻƭƭŀōƻǊŀǘƛƻƴΩǎ 
contribution to  
ïProducing/ using active learning 

approaches and materials,  
ïthe effectiveness of peer coaching on 

team work and CPD  
ïleadership behaviour and learning 
ïDraw our joint experience of collaborative 

development to support and improve 
teaching and learning and integrate 
several new colleagues into the existing 
team.  

ÅStrong responsibility for modelling  
good pedagogy to learners training to 
work with early years children 



Activities 2 

ÅStarted with student voice   
ïWhat helps you to learn? What do you enjoy in & remember 

about your lessons? What is less helpful? 
ïResults revealed a strong preference for active learning 

ÅTeachers  
ïanalysed nationally published & researched resources for ways 

of enhancing active learning 
ïdiscussed and chose resources for developing  activities for their 

own subject areas and their learners 
ïused peer coaching and cycles of peer observation  to support 

design, use and refinement 

ÅA six weekly reciprocal review meeting helped slower 
starters  catch up and deepened ownership for all 



Activities 2 

ÅThe ground rules for peer observation were crucial.  

ÅTeachers devised a proforma that asked about:  
ïΨ¢ƘǊŜŜ ǘƘƛƴƎǎ L ǿƻǳƭŘ ǘǊȅ ƛƴ Ƴȅ ǘŜŀŎƘƛƴƎΩΤ  

ïΨhƴŜ ǘƘƛƴƎ L ƳƛƎƘǘ Řƻ ŘƛŦŦŜǊŜƴǘƭȅΨΤ ŀƴŘ  

ïΨIƻǿ ŘƛŘ ȅƻǳ ŦƛƴŘ ƛǘ ōŜƛƴƎ ƻōǎŜǊǾŜŘΗΩ  

ÅTo create a template for the discussion/coaching both 
during and following the observation 

ÅThe  use of resources and peer coaching was visible to 
students who also started to volunteer to help make 
resources to support their own active learning. 



Outcomes 1 

ÅStudents preferred multi dimensional and active 
learning 

ÅShared risk taking was powerful for teachers 

ïάL ǘƘƻǳƎƘǘ ŜǾŜǊȅƻƴŜ ƪƴŜǿ ǿƘŀǘ ǘƘŜȅ ǿŜǊŜ ŘƻƛƴƎ ŜȄŎŜǇǘ 
me. Now I realise that we all had ideas and that I could 
ŎƻƴǘǊƛōǳǘŜ ŀǎ ƳǳŎƘ ŀǎ ǘƘŜ ƳƻǊŜ ŜȄǇŜǊƛŜƴŎŜŘ ǘŜŀŎƘŜǊǎΦέ 

ÅSignificant increase in skilled use of published 
materials to enhance active learning 

ÅBetter learner engagement  

 

 



Outcomes 2 

ÅtŜŜǊ ƻōǎŜǊǾŀǘƛƻƴ ƘŜƭǇŜŘ ǘƻ ōǊƻŀŘŜƴ ǘŜŀŎƘŜǊǎΩ 
understanding of the Early Years curriculum and the links 
between subjects 

ÅStaff more motivated to try to understand teaching and 
learning in depth - increased reflection and evaluation  

ÅStaff more enthused about creativity and risk taking 

ÅA marked increase in retention for first year groups and 
achievement for second year groups.  

ÅProgression to Level 3 from Level 2 also increased 
dramatically 



ÅNow chose 1 of these examples and  try to 
identify with a neighbour the key building 
blocks for effective professional development 
within them  

Å¢ƘŜƴ ǿŜΩƭƭ ōǳƛƭŘ  ƭƛǎǘ ƻŦ ŎƻǊŜ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ 
together 



Eight key CPDL processes to enable research to 
make a difference in classrooms 

Systematic reviews show that effective CPDL 
involves sustained, iterative, aligned combinations 
of evidence-rich: 

ÅDevelopment activities focused on aspirations for 
learners/students 

ÅAFL for teachers 

ÅSupport via professional learning tools 

ÅAll contextualised for subjects/contexts and specific sub 
groups of  students 

 

 



Eight key CPDL processes to support 
change in classrooms 

Systematic reviews show that effective CPDL 
involves sustained, iterative, aligned combinations 
of evidence-rich: 
ÅAccess to specialist expertise e.g. via research, 

role modeling and evaluation 

ÅtŜŜǊ ǎǳǇǇƻǊǘŜŘ ŘƛŀƭƻƎǳŜ ǊŜ ǎǘǳŘŜƴǘǎΩ ǊŜǎǇƻƴǎŜǎ 
to changes 

ÅExploration of disruptions, assumptions & beliefs 

ÅDeveloping practice and theory side by side. 

http://www.curee.co.uk/node/4707  
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QTLS and effective CPDL 
QTLS sets out  in some detail the expectations on you as professionals 

Extensive reference to CPDL that links with the evidence about 
effectiveness and about engagement with research. For example 

QTLS Standards Professional values and attributes 

 

 

 

Å Reflect on what works best in your teaching and 
learning to meet the diverse needs of learners 

Å Evaluate and challenge your practice, values and 
beliefs 

Å Build positive and collaborative relationships with 
colleagues and learners 

 

 

 



QTLS part two  
Professional knowledge and understanding 

ÅMaintain and update knowledge of your subject and/or 
vocational area and your knowledge of educational research 
to develop evidence-based practice 

ÅApply theoretical understanding of effective practice in 
teaching, learning and assessment drawing on research and 
other evidence 

ÅEvaluate your practice with others and assess its impact on 
learning 

Professional skills 

ÅMaintain and update your teaching and training expertise and 
vocational skills through collaboration with employers 

ÅContribute to organisational development and quality 
improvement through collaboration with others 
 



Springboards, assets & opportunities 

ÅWhat do you see in your organisational 
contexts and the sector more broadly that 
offers an opportunity to deepen and enhance 
CPDL  and use or research? 

ÅWhich are the barriers that ResearchED might 
help you to overcome? 



Merlin, Arthur and professional learning 



The Book of Merlin T H White 

aŜǊƭƛƴέ ǎŀƛŘ ǘƘŜ YƛƴƎΣ άǘŜƭƭ ƳŜ ǘƘŜ ǊŜŀǎƻƴ ŦƻǊ ȅƻǳǊ ǾƛǎƛǘΦ ¢ŀƭƪΦ {ŀȅ ȅƻǳ ƘŀǾŜ come  to 
save us from this warΦέ άbƻέ ǊŜǇƭƛŜŘ Ƙƛǎ ŦƻǊƳŜǊ ǘǳǘƻǊ άƛǘ ƛǎ ƘƻǇŜƭŜǎǎ ŘƻƛƴƎ ǘƘƛƴƎǎ ŦƻǊ 
other people. The only thing worth doing for the race  is to increase the stock  of ideas. 
Then, if you make available a larger and deeper stock, the people are at liberty to help 
themselves from out of it . By this process the means of improvement is offered, to be 
accepted or rejected according to their need. Such is our business, to open up new 
ideas (ŀƴŘ ǇǊŀŎǘƛŎŜǎύΦέ 

ά¸ƻǳ ŘƛŘ ƴƻǘ ǘŜƭƭ ƳŜ ǘƘƛǎ ōŜŦƻǊŜΦέ wŜǇƭƛŜŘ !ǊǘƘǳǊ ά¸ƻǳ ƘŀǾŜ ŜƎƎŜŘ ƳŜ ƛƴǘƻ doing things 
all my life, the chivalry, the Round Table. What were these but efforts to save people 
and to improve how things are done? 

ά¢ƘŜȅ ǿŜǊŜ ƛŘŜŀǎέ ǎŀƛŘ aŜǊƭƛƴ ŦƛǊƳƭȅΣ άǊǳŘƛƳŜƴǘŀǊȅ ƛŘŜŀǎΦ !ƭƭ ǘƘƻǳƎƘǘ ƛƴ ƛǘǎ ŜŀǊƭȅ ǎǘŀƎŜǎ 
begins as action. The actions which you have been wading through have been ideas, 
clumsy ones  of course, but they had to be established before we could begin to think 
in earnest. You have been teaching man to thinkΦέ 

ά{ƻ Ƴȅ ǊƻǳƴŘ ǘŀōƭŜ ǿŀǎ ƴƻǘ ŀ ŦŀƛƭǳǊŜ aŜǊƭƛƴΚέ - ά/ŜǊǘŀƛƴƭȅ ƴƻǘΣ Lǘ ǿŀǎ ŀƴ 
experimentέΦ 
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